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Teaching Computer and Business Skills for  

Arabic-Speaking Residents of Australia:  

Online Application of English for Specific Purpose Theory 

 

Migrants and refugees to the Western World face many challenges. Australia is one of the destinations 

for migrants where English is widely spoken. According to the Australian Bureau of Statistics, one-

fifth of the Australian population speaks a language other than English in their homes (ABS, 2016a). 

Even with tighter migration policies, there are migrants who come to Australia with poor English 

capabilities. According to data obtained from the Department of Home Affairs, only around 27% of 

migrants have good to very good English skills (Hanna & Conner, 2020). One of these challenges is 

migrants’ needs to develop their language skills (Cranitch, 2010). This chapter focuses on the 

challenges that Arabic-speaking migrants have that result in their high rate of unemployment and 

what can be done to address some of their challenges.  

 

In Australia, 1.4% of the total population speaks Arabic at home, which is considered the second 

spoken language other than English  (ABS, 2016a). Arabic-speaking migrants, including refugees, 

are especially of concern because they experience a very high unemployment rate (~21%) (Hanna & 

Conner, 2020), which is 3-times higher than the average unemployment rate in Australia (~7%) (ABS, 

2016b). The reasons for this high unemployment rate among this group is suggested to be due to their 

lack of English skills as well as the lack of computer skills (Hanna & Conner, 2020), as well as the 

lack of professional skills including critical thinking, problem-solving, networking, decision making, 

and teamwork skills (Castellazzi, 2016; Dengler, 2019). The lack of equal opportunity also 

contributes to the challenges that Arabic-speakers migrants face (Booth, Leigh, & Varganova, 2012; 

Pinkerton, 2013). This chapter discusses the design of an intervention to help migrants to overcome 

these challenges. Building on the application of English for Specific Purposes (ESP)  Theory (Hang, 

2012; Paltridge & Starfield, 2013; Tarnopolsky, 2012), we proposed the Smart Training for Arabic 

Residents on Technology (START) as an educational intervention (Figure 1), that aims to enhance 

computer skills for the Arabic-speaking residents and towards helping them establish their online 

businesses (Hanna, Conner, & Sweeney, 2020). 

 



Figure 1: Intervention of Smart Training for Arabic Residents on Technology START 

 

 

 

In terms of designing the intervention, the ADDIE Model was adopted (Branch, 2009; Piskurich, 

2015; Salas, 2018) to produce the START e-Business Training in all its different phases: Analysis, 

Design, Development, Implementation, and Evaluation. START Training provides computer and 

business training in English, but Arabic translation is accessible, by clicks, within START Training. 

Furthermore, during the online support sessions, translanguaging is available, since previous research 

has found that the dynamic use of two languages enriches the language learning experience (Krompák 

& Meyer, 2018; Lewis, Jones, & Baker, 2012; Mazzaferro, 2018; Xerri, 2018). Chamilo Learning 

Management System (LMS) (Chamilo, 2020) was installed on the server to manage the 10 learning 

modules that were implemented using Articulate 360 Storyline (Articulate, 2020) while the associated 

audios were produced using Google Text-to-Speech API (Google, 2020). Other Chamilo LMS tools 

that were used are wikis and forums for collaborative learning activities, as well as the glossary to 

provide Arabic-English descriptions of key definitions (Figure 2). Data was collected from the 

Arabic-speaking trainees, through built-in tests and surveys as well as the recoded logs and 

observation notes during the online support sessions. Findings of data analysis help in refining the 

START e-Business Training, as an ultimate goal of Design-Based Research DBR.  

 

 



Figure 2: Tools used in START Training Implementation (Chamilo LMS, Articulate Storyline 360 & Google 

Text-to-Speech API) 

 

 

 

The significance of this study is that it contributes to Design-Based Research, by blending empirical 

educational research with the theory-driven design of learning (McKenney & Reeves, 2013). This 

study draws on the application of English for Specific Purpose – namely English for business and 

computer training. Furthermore, this study advances ESP Theory beyond formal education to explore 

its application to adult/vocational education. While previous studies have dealt with the lack of 

different skills in isolation, this study explores the application of ESP online to teach two intersected 

topics (computer skills and business skills) in English while translation and translanguaging are 

accessible or available. Moreover, as Bakker (2018) has identified the need for genuine contributions 

to intervention studies in vocational education, this study fills this gap and provides a genuine 

example of an intervention study beyond formal education. This study contributes to the application 

of educational interventions that aim to address challenges for a group of Arabic-speaking residents 

in their employment by reskilling them to establish their own online businesses. 
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